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Abstract 

Grammar is now rehabilitated in language teaching and learning after years of debate and 

research on how best to teach grammar has produced a variety of options for the teachers to 

follow in their classrooms. The present study reports 30 Bangladeshi university EFL teachers’ 

attitudes towards grammar and its teaching and learning relating to those options. An analysis 

of their responses indicates that these teachers view grammar as an inseparable part of 

language teaching and learning and think that formal grammar instruction has a facilitative 

role in language learning. In teaching grammar, explicit grammar instruction and 

contextualized use of grammar within communicative activities are preferred and inductive 

approaches and correction of errors are considered effective and helpful by these teachers. 

Small class size, use of audio-visual materials and flexibility in teaching grammar are suggested 

by them for better results.  
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Introduction 
 
Grammar has always been an important issue in second and foreign language learning and 
teaching. It is also an area of some controversy as there is much debate regarding its role in 
language learning and teaching.  Some hold the view that grammar is not essential for 
second/foreign language learning and therefore have a ‘zero position’ regarding grammar 
teaching. On the other hand, some view that grammar is necessary for second/foreign language 
learning. After much debate, grammar is now reestablished in language teaching and there is now 
consensus among the theorists, language teachers and practitioners that some formal instruction 
on grammar is necessary in L2 classrooms. Teachers are also provided a number of approaches 
and strategies to choose in teaching grammar effectively in their classrooms.  In this situation, the 
present study aims at finding out Bangladeshi university teachers’ attitudes towards grammar and 
its teaching and learning in EFL classrooms relating to those options advocated by the 
researchers. It shows that this group of teachers views grammar as an essential component of 
language learning and believes that formal grammar instruction has a facilitative role in language 
learning. They regard explicit grammar instruction helpful for their students considering the 
reality of EFL situation.  They prefer to teach grammar in context and within communicative 
activities, which indicates that they are aware of the limitations of both “focus on meaning” and 
“focus on forms” approaches in language teaching.  As they are teaching English courses to 
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undergraduate students, form-focused correction is found to be an important technique among 
others in teaching grammar to their students. Small class size, use of audio-visual materials and 
flexible approaches are suggested by them for better results in grammar teaching.  
 

Grammar teaching in Second and Foreign Language learning  
 
The place of grammar in second/foreign language instruction has been debated over the last 30 
years. Before the advent of communicative language teaching, grammar had a central place in 
teaching methods reliant on a structural syllabus (Ellis, 2008). However, explicit grammar 
instruction in language teaching has been downplayed after the communicative era. It is argued 
that learners need communicative competence for communication and traditional structural 
syllabuses that teach specific sequences of grammar forms do not produce communicative 
competence. Consequently, “grammatical syllabi were superseded by communicative ones based 
on functions or tasks, grammar-based methodologies such as the Presentation-Practice-Production 
(P-P-P) lesson format underlying the situational approach gave way to function and skill- based 
teaching, and accuracy activities such as drills and grammar practice were replaced by fluency 
activities based on interactive small group work” (Richards, 2008:35). However, in recent years 
CLT and other communicatively-oriented programs such as immersion have been criticized as 
they fall short of developing high level of grammatical accuracy and error free production (Harley 
and Swain, 1984; Lightbown and Spada, 1990, cited in Yang and Lyster, 2010).  
Another important limitation of a purely communicative approach is that “certain types  of 
language knowledge and skills are difficult to attain in the process of naturalistic learning, for 
example, academic and professional speaking and writing” (Hinkel and Fotos , 2008: 5). 
Research indicates that students or learners in any grammarless approach may produce some 
broken, ungrammatical and pidginized form of the target language (Higgs and Clifford, 1982, 
cited in Celce-Murcia, 1991). As Thornbury (2001: 33) points out:  
 A focus exclusively on meaning may not be enough to trigger the reorganization of 
 the learner’s internal grammar. Simply communicating with each other in pairs and 
 groups is unlikely to push learners into uncharted territory. Students can get very good 
 at communicating using only minimal resources. What is required, as well as the 
 meaning–focus, is a form-focus, a focus on the language itself, on the medium and not 
 just the message.  
Therefore, there has been considerable research on methods to integrate grammar instruction 
within communicative methodology:  
 The concerns of ESL/EFL teachers, methodologists, and other experts on L2 
 teaching and learning about the effectiveness of the communicative methodology for 
 diverse types of learners has resulted in new approaches to teaching L2 grammar that 
 combine the positive aspects of natural learning and authentic use with those of  explicit 
grammar instruction” (Hinkel and Fotos , 2008:8). 
“Focus on Form” (Long, 1991) is such an approach to grammar teaching which combines formal 
instruction and communicative language use. It is opposed to “Focus on Forms” and “Focus on 
Meaning” approaches. In Focus on Form instruction, learners’ attention is drawn “to linguistic 
elements as they arise incidentally in lessons whose overriding focus is on meaning or 
communication” (Long 1991: 45-46). Focus on Forms is equated with the traditional teaching of 
discrete points of grammar in separate lessons (Sheen, 2003). These two approaches to form-
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focused instruction (FFI) are contrasted with Focus on Meaning approach where “classroom work 
is wholly concerned with communication of meaning but with no attention given to the forms 
used to convey this” (Burgess and Etherington, 2002: 434).      
In line with these approaches, research has produced a number of options in relation to 
pedagogical grammar. Studies have examined explicit and implicit grammar instruction, 
inductive and deductive approaches to grammar teaching, correction of grammar errors, and role 
of grammar practice activities (see Borg, 1999).  Yet, consensus regarding how best to teach 
grammar has not been reached (Borg, 1999).  
 

The Study 
 
In the field of grammar teaching, classroom teachers are faced with a potentially bewildering 
range of options advocated by the theorists and researchers. Clarke (1994) notes that those who 
pursue research are rarely found in language classrooms and the knowledge and experience of 
classroom teachers are rarely incorporated into theory construction. It is, therefore, imperative to 
know how classroom teachers feel and think about grammar and its teaching and learning in 
relation to those options in their particular contexts. Burgess and Etherington (2002) note, “It is 
becoming clearer that it is the choices made by teachers in their individual contexts which play a 
large part in determining the kind of teaching which takes place” (p. 436). The research reported 
here attempts to provide some insight into Bangladeshi university teachers’ beliefs about 
grammar and its teaching in EFL context. 
 

Participants   
30 EFL teachers of seven private universities namely BRAC University, East West University, 
Independent University Bangladesh, ASA University Bangladesh, Daffodil International 
University, Eastern University and University of Asia Pacific located in Dhaka, Bangladesh 
participated in the study. The teachers have different educational backgrounds and have various 
lengths of teaching experience at tertiary level. 10 teachers have MA in Applied Linguistics and 
ELT and 20 have MA in English Literature. One has MPhil and another has PhD.  50% teachers 
have more than 5 years teaching experience at tertiary level. The language courses that they are 
teaching to undergraduate students of different departments are mainly remedial in nature. Most 
of the students of these institutions are from Bangla medium schools and colleges. However, the 
medium of instruction of the universities is English. Therefore, to make the students able to study 
the courses in their respective fields, improve their proficiency in English, and prepare them for 
the competitive job markets, English courses like Business English, General English, English for 
Law/Science are being conducted in private universities.  
 

Data collection 
The primary data for the study were collected through a questionnaire that included closed- ended 
questions except one open–ended question. The questionnaire was constructed on a five point 
Likert type attitude scale, which was completed by the teachers. Questions on different aspects of 
grammar were included in the questionnaire and teachers were asked to indicate their agreement 
or disagreement with the statements. The open–ended question in the questionnaire provided 
some qualitative data which give us some insight into the individual teachers’ beliefs and 
attitudes towards grammar. The questionnaire along with the results is given in the appendix. 
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Findings and discussion 
 

Major findings of the study are discussed in relation to the following areas:  

a) EFL teachers’ attitude towards grammar 

b) Role of formal instruction in language learning 

c) Accuracy and fluency in language learning 

d) Explicit grammar instruction 

e) Teaching grammar in isolation or in context 

f) Inductive and deductive ways of teaching grammar 

g) Correction of errors 

 

a) Teachers’ attitude towards grammar  
Three statements were included in the questionnaire to find out Bangladeshi EFL teachers 

attitudes towards grammar.  It was found that these EFL teachers view grammar as an essential 

and inseparable part of language learning and teaching. All of them either agreed (66.67%) or 

strongly agreed (33.33%) with the statement that grammar is an essential component of language 

teaching and learning. They do not think of grammar as an additional element in teaching and 

learning a language. 83.33% respondents disagreed or strongly disagreed with the statement that 

grammar is an optional element in language teaching and learning and 96.67% rejected the 

statement that grammar is not important for second/foreign language learning. Table 1 presents 

their responses to three statements about grammar. 

 
Table 1: Teachers’ attitudes towards grammar in language classrooms  
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disagree 

 

Disagree 

 

Neither 

agree nor 

disagree 

Agree 

 

Strongly 

Agree 
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second/foreign language 

teaching and learning. 

 

Grammar is an optional 
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language teaching and 
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- 
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66.67 % 
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b) Role of formal instruction in language learning  
Although there is much debate regarding formal grammar instruction in language learning, this 

group of EFL teachers think that language learning is facilitated by formal instruction. 80% of 

them think that formal instruction helps learners to produce grammatically correct language 

(figure 1).   
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  Figure 1: Role of formal instruction in language learning 
 

This is again supported by their agreement with the statement that students need a conscious 

knowledge of grammar to improve their language (60% agreed and 23.33% strongly agreed).  

The teachers’ views may be influenced by EFL context where there is hardly any scope for 

natural language learning. Most of the language learning occurs in the classroom. Teachers, 

therefore, put a significant amount of importance on formal instruction and think that formal 

instruction helps language learning process.    

 

c) Accuracy and fluency in language learning  

The teachers in the study regard accuracy as important as fluency and do not want to sacrifice 

accuracy for the sake of fluency. They consider grammatical accuracy very important for their 

students for their academic and professional purposes. This is evident in their agreement with the 

statement that Students need a higher level of grammatical accuracy for their academic and 

professional purposes (figure 2).  
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  Figure 2: Importance of grammatical accuracy for the students  
 

As the medium of instruction in the universities is English, undergraduate students are required to 

read and write in English, to listen to the lectures delivered in English and to make presentations. 

In the examinations, the students need to write the answers in English. So, they are required to 

possess certain level of accuracy for their better academic result. Moreover, even after completing 

graduation, when they seek a job or get a job, certain level of accuracy in writing and speaking is 

needed for their professional purposes. Therefore, the teachers put importance on both accuracy 

and fluency activities in the classroom, which is evident in their agreement with the statement that 

accuracy activities are as important as fluency activities for my students. 50 % agreed and 30 % 

strongly agreed with the statement (figure 3). Their concern is also shared by the researchers. As 

Nassaji and Fotos (2007: 15) point out, “If the goal of L2 classroom activities is to develop both 

accuracy and fluency, it is clear that meaningful activities must be integrated with form–focused 

activities, particularly those requiring output.” 
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  Figure 3:  Importance of both accuracy and fluency activities for the students 
 

d) Explicit grammar instruction 

The teachers in the survey were asked whether their students expect explicit grammar instruction. 

60% agreed and 16.67 % strongly agreed that their students want explicit grammar instruction 

(figure 4). This fact is further supported by the teachers’ agreement that a lack of explicit 

grammar teaching makes their students feel insecure. Over 55 % respondents agreed with the 

statement. Teachers also agreed that explicit discussion of grammar rules is helpful for their 

students.  
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  Figure 4: Explicit grammar instruction in EFL classrooms 
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The result is not surprising. In a study on “English Language Courses of Private Universities in 

Bangladesh: Primary Observations”, Al-Quaderi, Khanum and Neazy (2004-2005) found that 

students ranked grammar among six choices (i.e. reading, writing, speaking, vocabulary, 

listening, grammar) to be the main focus of the English courses. 

 

 Teachers and students’ views may be influenced by EFL context. The learners do not have 

exposure to the natural language and therefore cannot notice the form in the natural 

communication, which points to the inadequacy of the implicit approach to teaching grammar in 

EFL context. As Fotos (1998: 304) points out, “A totally implicit approach depends on the 

availability of subsequent communicative input containing the form, and such opportunities are 

lacking in the EFL situation”.  Therefore, the teachers considering the expectations of the students 

and EFL situation also favored explicit grammar instruction.   

 

e) Teaching grammar in isolation or in context 
The teachers were asked whether grammar is best taught in isolation or in context. The results 

indicate that the teachers are in favor of contextualized use of grammar. Teaching of grammar in 

isolation as it was in Grammar Translation Method is clearly rejected by them. This is evident in 

their disagreement with the statement that grammar is best taught in isolation. Over 83% either 

disagreed or strongly disagreed with the decontextualized presentation of grammar. 
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  Figure 5: Teaching grammar in isolation 
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On the other hand, about 90 % of them agreed that grammar is best taught in context (figure 6). 

They are in favor of integrating grammar within communicative context. It seems that they prefer 

to adopt an integrated approach to grammar teaching. This is reflected in the comments made by 

a teacher: “Grammar should be taught contextually according to the needs and level of the 

students” (T 28). 
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  Figure 6: Teaching grammar in context 
 

f) Inductive and deductive ways of teaching grammar 
Regarding the statement that grammar is best deductively, a definite conclusion could not be 

drawn as it was found that 36.67 % were in disagreement or strong disagreement and 36.67 % 

were in agreement or strong agreement. However, 53.33 % respondents agreed with the statement 

that grammar is best taught inductively, whereas only 26.67 % disagreed with the statement.  
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 Figure 7: Teachers’ attitude towards inductive ways of teaching grammar  

 

The teachers have showed their preference for inductive approaches to teaching grammar to their 

students possibly because undergraduate learners have the cognitive skill required for solving 

complex grammatical problems. Therefore, problem solving grammar tasks are found effective 

for these learners.  

 

g) Correction of errors 
According to these teachers, form-focused error correction plays a major part in grammar 

teaching and it helps students to improve their grammatical accuracy. In response to the statement 

students’ grammar errors should be corrected to prevent them from being fossilized, all of them 

showed their agreement (63.33 % agreed and 36.67 % strongly agreed). Regarding the statement 

form-focused correction helps students to improve their grammatical performance, 66.67 % 

agreed and 16.67 % strongly agreed with the statement (figure 8). 
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 Figure 8: Role of form-focused correction in improving grammatical accuracy  
 

Their views may be influenced by a number of factors. They are teaching undergraduate students 

of different disciplines.  The students have 12 years English language instruction and are at pre-

intermediate or intermediate level of proficiency. Therefore, focusing on the learners’ errors may 

be an important technique to the teachers in teaching grammar. Another fact is that English 

courses conducted at private universities are for short period. Focusing on the whole grammar 

within this short period is not feasible, which is evident in their agreement with the statement that 

teaching some selective grammar items is better than the whole grammar (50 % agreed and 16.67 

% strongly agreed). Another fact is that undergraduate students making too many grammatical 

mistakes may not be accepted within this community.  

 

Further qualitative data 
 

The open-ended question included at the end of the questionnaire provides some qualitative data 

about the teachers’ attitudes towards grammar teaching. A number of issues such as motivation, 

small class size, use of audio-visual equipments, and flexibility in teaching grammar came up in 

their comments. 

 

Small class size is suggested by a teacher in teaching grammar: “Number of students is a key 

factor in teaching grammar in a classroom. I think the teaching of grammar becomes more 

effective if the number of students is smaller” (T 20). The comments point to the reality of many 

EFL situations in which large class is a common phenomenon. Due to large class, communicative 

activities integrating form and function may not be carried out properly and individual attention 

may not be possible in such contexts.  
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Use of teaching aids like audio-visual equipments in teaching grammar is also suggested: “Some 

audio-visual materials like songs, video clips can be included in the grammar class to make the 

class effective and interesting” (T 23).  

 

Flexibility in grammar teaching is also recommended by some respondents. One teacher wrote, 

“Teachers should not be very rigid about grammar. They should adopt a flexible approach and 

encourage students to engage in meaningful tasks” (T 10).  

 

Limitations of the study  
 

The study covered only 30 Bangladeshi university-level teachers’ beliefs and attitudes towards 

grammar and its teaching and learning in EFL context. Therefore, the views of the teachers 

reported here may not be generalized. Another limitation of the study is the lack of follow-up 

interviews with the participants. It would have surely increased the reliability of the results. 

Students’ views on the same issues might have provided significant insight. Despite these 

limitations, the study sheds some light on the beliefs and attitudes of a significant number of EFL 

teachers working in private universities in Bangladesh.  

 

Conclusion      
 

Grammar teaching has now been reestablished in language teaching and learning. Research in the 

area has also produced a number of approaches and strategies for the practicing teachers to follow 

in their classrooms. The study reported here sheds some light on these options available in 

grammar teaching and on how these teachers feel about grammar and its teaching. The study 

conducted on 30 EFL teachers, however, cannot be said to reflect the views of the larger number 

of teachers engaged in the profession. Nevertheless, the study presents some widely held beliefs 

and attitudes of Bangladeshi EFL teachers regarding this thorny issue. Grammar to these teachers 

is not an additional option to be explored in the language classroom. It is indeed an inseparable 

and very important component of language teaching and learning and the teachers see formal 

grammar instruction quite necessary for their students to learn a foreign language. The teachers, 

however, are not in favor of teaching grammar in decontextulized manner as it was taught in 

Grammar Translation Method. They favor an integrated approach to grammar teaching in which 

their learners have opportunities to attend to form and meaning.  How best this integration can be 

done in teaching grammar to the undergraduate Bangladeshi EFL learners is an area of further 

study.  
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Appendix 
 

Questionnaire for teachers 

 
Personal Information 

 

Name of  institution: 

Last academic degree (please tick one):  

• BA (Hons.) in English 

• MA in English Literature 

• MA in Applied Linguistics and ELT 

• MPhil 

• PhD 

Year of teaching experience (please tick one): 

• Less than one year 

• 1-3 years 

• 3-5 years 

• More than 5 years 

You are teaching (please tick as appropriate): 

• Business English 

•  General  English 

•  English for law/English for science  

•  Other (please specify)…………………………………………………… 

 

Sl Statement 

Agreement/disagreement 

1 2 3 4 5 

Strongly 

disagree 

Disagree Neither agree 

nor disagree 

Agree Strongly agree 

Res-

ponses 

% Res-

ponses 

% Res-

ponses 

% Res-

ponses 

% Res-

ponses 

% 

1 Grammar is an essential 

component of 

second/foreign language 

teaching and learning. 

- - - - - - 20 66.67 10 33.33 

2 Grammar is an optional 

element in second/foreign 

language teaching and 

learning. 

8 26.67 17 56.67 2 6.67 2 6.67 1 3.33 

3 Grammar is not important 

for second/foreign 

language teaching and 

learning. 

16 53.33 13 43.33 - - 1 3.33 - - 

4 Students need a 

conscious knowledge of 

grammar to improve their 

language. 

- - 3 10.00 2 6.67 18 60.00 7 23.33 
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Sl Statement 

Agreement/disagreement 

1 2 3 4 5 

Strongly 

disagree 

Disagree Neither agree 

nor disagree 

Agree Strongly agree 

Res-

ponses 

% Res-

ponses 

% Res-

ponses 

% Res-

ponses 

% Res-

ponses 

% 

5 Students need a higher 

level of grammatical 

accuracy for their 

academic and 

professional purposes. 

- - 7 23.33 5 16.67 14 46.67 4 13.33 

6 Explicit discussion of 

grammar rules is helpful 

for my students. 

- - 3 10.00 6 20.00 19 63.33 2 6.67 

7 Formal instruction helps 

learners to produce 

grammatically correct 

language. 

- - 4 13.33 2 6.67 22 73.33 2 6.67 

8 My students expect 

explicit grammar 

instruction. 

- - 3 10.00 4 13.33 18 60.00 5 16.67 

9 Form–focused correction 

helps my students to 

improve their 

grammatical accuracy. 

- - 2 6.67 3 10.00 20 66.67 5 16.67 

10 A lack of explicit 

grammar teaching makes 

my students feel insecure. 

- - 6 20.00 7 23.33 16 53.33 1 3.33 

11 My students find it 

difficult to improve their 

grammatical accuracy 

within a purely 

communicative approach. 

- - 9 30.00 4 13.33 17 56.67 - - 

12 An awareness of 

patterns/structures in 

English grammar 

facilitates students’ 

understanding of the way 

the language works. 

- - - - 4 13.33 19 63.33 7 23.33 

13 Grammar teaching makes 

my students aware of the 

mistakes they make and 

helps them to correct 

them 

- - - - 4 13.33 20 66.67 6 20.00 

14 Accuracy activities are as 

important as fluency 

activities for my students. 

1 3.33 2 6.67 3 10.00 15 50.00 9 30.00 

15 Grammar is best taught in 

isolation. 
12 40.00 13 43.33 4 13.33 1 3.33 - - 

16 Grammar is best taught in 

context. 
- - 1 3.33 2 6.67 14 46.67 13 43.33 
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Sl Statement 

Agreement/disagreement 

1 2 3 4 5 

Strongly 

disagree 

Disagree Neither agree 

nor disagree 

Agree Strongly agree 

Res-

ponses 

% Res-

ponses 

% Res-

ponses 

% Res-

ponses 

% Res-

ponses 

% 

17 Teaching some selective 

grammar items to my 

students is better than the 

whole grammar. 

1 3.33 6 20.00 3 10.00 15 50.00 5 16.67 

18 Grammar is best taught 

deductively. 
3 10.00 8 26.67 8 26.67 10 33.33 1 3.33 

19 Grammar is best taught 

inductively. 
- - 8 26.67 6 20.00 14 46.67 2 6.67 

20 Practice of structures is 

important for learning 

grammar. 

- - - - 7 23.33 22 73.33 1 3.33 

21 Grammar is best taught 

within communicative 

language activities. 

- - 1 3.33 6 20.00 18 60.00 5 16.67 

22 Students’ grammar errors 

should be corrected to 

prevent them from being 

fossilized. 

- - - - - - 19 63.33 11 36.67 

 
23.  Please add any other information about your beliefs and attitudes towards grammar teaching in EFL classrooms. 

  

 


