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Abstract 

Feedback is seen as an essential aspect of second language writing pedagogy. Teachers spend a 
lot of time in correcting and commenting on students’ writings. Learners also expect feedback 
on their writings in order to know their strengths and weaknesses. Despite its central role in 
second language writing, research on feedback has produced conflicting results. The present 
study through a survey explores Bangladeshi EFL university teachers’ and learners’ 
perceptions of the issue of feedback. The results of the survey indicate that both the teachers and 
learners have very positive attitude towards corrective feedback and they pay considerable 
attention on feedback on form. Regarding the strategy for providing feedback, both the teachers 
and learners prefer direct feedback to indirect feedback and learners prefer teacher feedback to 
peer feedback. Some obstacles such as large class size, teachers' heavy workload, learners' lack 
of motivation also came up in the study, which pose challenge to teachers in providing effective 
feedback to student writers.  
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Introduction 

Providing feedback to students, in the form of written commentary, error correction, teacher-
student conferencing, or peer discussion, is a central aspect of ESL writing programs across the 
world. Feedback helps to create a supportive teaching environment and provides one form of 
'socioacademic interaction'. It can provide learners the guidance and assurance that they are on 
the right track and offer indications of which track to get on if they are not (Leki, 2006). 
 
Although it plays a central role in second language writing pedagogy and influences both teachers 
and learners greatly, research on different aspects of feedback has presented conflicting results 
and opinions. Teachers often find themselves in dilemma in deciding whether they need to focus 
on form or content in the student writers’ compositions. Even sometimes they become confused 
whether they should concentrate on error correction or not. Which strategy would be effective for 
giving corrective feedback to student writings? The experimental studies on these issues have not 
provided any clear-cut answers to these questions. Various descriptive studies concerned mainly 
with ESL teachers' and learners' perceptions do not provide much help in understanding the 
diversity of the EFL context.  The present descriptive study conducted on 12 Bangladeshi EFL 
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teachers and 120 learners in a private university reveals their beliefs and perceptions regarding 
these issues. The subjects in the study expressed their positive attitudes towards corrective 
feedback and showed their preferences for feedback on form over content and direct feedback 
over indirect feedback. Learners showed preference for peer feedback over teacher feedback.  
Some constraints such as large class size, learners' lack of motivation, and heavy workload of the 
teachers were reflected in the study and they pose challenges to the teachers in providing written 
feedback to their learners. Finally some implications of the study are discussed.   

General Overview of Feedback in Writing Pedagogy  

Feedback is an indispensable part of writing development. Feedback is “information that is given 
to the learner about his or her performance of a learning task, usually with the objective of 
improving this performance” (Ur, 1996:242). Teachers give feedback on learners' writing as they 
want to "affect [their] students’ language use in the future as well as comment upon its use in the 
past” (Harmer, 2007: 151).  
 
Feedback can be positive or negative. Positive feedback “affirms that a learner response to an 
activity is correct. It may signal the veracity of the content of a learner utterance [or writing] or 
the linguistic correctness of the utterance [or writing]” (Ellis, 2009: 3). On the other hand, 
negative feedback “signals, in one way or another, that the learners’ utterance [or writing] lacks 
veracity or is linguistically deviant. In other words, it is corrective in intent” (Ellis, 2009: 3). 
According to Ellis, corrective feedback is a kind of negative feedback. Researchers and teachers 
are of different opinions about positive and negative feedback. It is suggested that positive 
feedback is motivating and many L2 learners attach a considerable importance to them. On the 
other hand, it is argued that negative feedback may be discouraging and may affect learners’ 
attitude towards feedback adversely. Semke (1984: 195) states, “The return of papers covered 
with the inevitable red marks results in looks of disappointment and discouragement on students’ 
faces”.  However, too much praise, especially at early stages of the writing, can make learners 
complacent and it may discourage students to revise. Moreover, not all students welcome empty 
praise and they may regard it insincere (Hyland, 2003). Harmer (2007: 139) suggests a balance of 
praise and criticism since “indiscriminate praise or blame will have little positive effect–indeed it 
will be negatively received–but a combination of appropriate praise together with helpful 
suggestions about how to improve in the future will have a much greater chance of contributing to 
student improvement”. 

Feedback on form and feedback on content 

Feedback can be both on form and content of writing. Feedback on form includes grammar and 
mechanics, i.e. spelling, punctuation, vocabulary. On the other hand, feedback on content focuses 
on organization, ideas and amount of detail (Fathman and Walley, 1990). Although both types of 
feedback are important for developing learners' writing, feedback on form is a more common 
phenomenon in second language writing as the teacher feedback consciously or unconsciously 
aims at correcting errors. 
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Since feedback on form is more prevalent in second language writing research, it attracts more 
criticism as well. On the one end, there are some researchers who think that error correction is not 
helpful for the learners to gain accuracy in the long run and therefore should be abandoned. On 
the other end, there are some researchers who think that error correction helps learners to achieve 
accuracy in the short term as well as in the long term. 
 
Truscott (1996: 328) claims, "Grammar correction has no place in writing courses and should be 
abandoned" as the correction is not only 'ineffective', but also 'harmful'.  
 
It is also a matter of question how much correction should be considered judicious. Too much and 
too frequent correction or negative feedback has demotivating effect on the learners. Ur (1996) 
suggests: 
 

The correcting of mistakes is part of the language instruction, but too much of it can be 
discouraging and demoralizing. Also, over-emphasis on language mistakes can distract both 
learners’ and teachers’ attention from the equally important aspects of content and 
organization. Some kind of compromise is obviously called for, which will vary according to 
context (p. 171).  

 
Robb et al. (1986: 91) comment that “highly detailed feedback on sentence level mechanics may 
not be worth the instructors’ time and effort”. They suggest that, “time might be profitably spent 
in responding to more important aspects of student writing” (p. 91).  
 
However, Ferris (2002) stresses the necessity of feedback on form. She states, “No matter how 
interesting or original a student’s ideas are, an excess of sentence and discourse-level errors may 
distract and frustrate instructors and other readers” (p. 328). Citing a number of studies, Ferris 
points out that a lack of grammatical accuracy in ESL student writing may impede students’ 
progress in the university at large. 
 
On the other hand, teacher feedback on content is also not free from flaws. Zamel (1985: 86) 
points out: 
  

ESL writing teachers misread student texts, are inconsistent in their reactions, make arbitrary 
corrections, write contradictory comments, provide vague prescriptions, impose abstract rules 
and standards, respond to texts as fixed and final products, and rarely make content-specific 
comments or offer specific strategies for revising the texts. 

 
However, Fathman and Whalley (1990) suggest that feedback on both form and content are 
equally effective in improving student writing. While the debate is still going on over the focus of 
feedback, there is general agreement that attention should be given on both form and content.  
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Strategies for providing feedback 

L2 writing researchers have identified a number of strategies for providing corrective feedback. 
Two strategies which have attracted the attention from researchers are direct and indirect 
feedback. In direct feedback the teacher marks the errors and provides the correct form and in 
indirect feedback the teacher indicates the errors by underlining, circling or by using codes but 
does not provide the correct form.  Diagnosis and correction in indirect feedback is therefore left 
to the students.   
 
Ellis (2009) points out that direct feedback provides explicit guidance to the learners about their 
errors and it is particularly helpful to those learners who are not capable of self-correcting the 
errors. He also asserts that a disadvantage of direct correction is that it “requires minimal 
processing on the part of the learner” (Ellis, 2009: 99). Therefore, it may not contribute 
significantly to long term learning.  
 
Research on the effectiveness of different types of feedback has produced mixed results. Lalande 
(1982) (cited in Storch and Wigglesworth, 2010) compared direct and indirect feedback and 
found indirect feedback more effective than direct feedback in promoting greater accuracy in the 
subsequent writing of the students.  Ferris’ (2006) study also points to the superiority of indirect 
feedback over direct feedback for facilitating student writing improvement over time.   
 
Chandler (2003), in contrast, found direct correction superior to other types of indirect correction 
in producing more accurate writing. The students in her study also preferred direct correction.  
 
Robb et al. (1986) compared four different types of feedback (direct correction, coded feedback, 
uncoded feedback and marginal feedback). They found no major differences across the four 
treatment types.  
 
So, L2 writing research on the effectiveness of different types of feedback is not conclusive. Some 
favor indirect feedback while others support direct feedback. 

Teacher feedback and peer feedback  

There is considerable debate on who should provide the feedback: teachers or the learners 
themselves.  The idea of students getting feedback on their writing from their peers has become 
an important alternative to teacher-based feedback. However, teachers and researchers are of 
mixed opinion of peer feedback. Rollinson (2005) has pointed out that peer feedback can be 
helpful in a number of ways.  Peers can provide useful and valid feedback and student writers 
revise their texts effectively following peer feedback.  Another important aspect of peer feedback 
is that peer feedback is of a different kind and it operates on a more informal level and therefore 
provides a change from the traditional one way communication between the teacher and the 
student. On the negative side of peer feedback, it is mentioned that learners may be doubtful 
about the value of peer feedback.  Rollinson (2005:26) comments, "Many students may need a 
significant amount of initial persuasion of the value of peer feedback, since they may not easily 
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accept the idea that their peers are qualified to act as substitutes for the teacher, and critique their 
writing."  
 
Studies on learners' perception of peer feedback indicate that learners usually prefer teacher 
feedback to peer feedback.  In a study Saito (1994) found that the majority of ESL students in her 
study favored teacher feedback over peer feedback or self correction.  

Study and Analysis 

Participants 

The primary data for this research were collected through a survey carried out among 12 English 
teachers and 120 students of a private university based in Dhaka, Bangladesh. Out of 12 teachers 
5 have MA in Applied Linguistics and ELT among whom one has Ph.D. Others have MA in 
English Literature. However, all of them have various lengths of experience in teaching both 
English literature and language at tertiary level, ranging from 2 years to 30 years. The learners 
who participated in the survey were from two disciplines – a) students studying BA (Honors) in 
English and b) students studying BBA. Both the groups have taken English language courses in 
which writing is a major part. All the learners' L1 is Bangla, and they are studying English in EFL 
context. Their exposure to English language courses at tertiary level varies from one year to three 
years.  

Data collection 

The data were collected through two separate close-ended questionnaires for the learners and 
teachers participating in the survey. Both the questionnaires were constructed on a five-point 
Likert scale addressing both teachers and learners, except one open-ended question on the 
problems in dealing with feedback asked to the teachers. The survey was carried out to collect 
data on the teachers' and learners' perceptions on various aspects of feedback focusing on the 
following broad areas:  
 

1. Efficacy of corrective feedback  
2. Feedback on form versus feedback on content 
3. Who to give feedback - teachers or learners? 
4. Strategies for providing feedback  
5. Problems in dealing with feedback to Bangladeshi EFL learners 

 
The questionnaires along with the complete results have been given in the appendices. 
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Findings and discussion 

Efficacy of corrective feedback  

The argument that corrective feedback does not work and it is unnecessary to give feedback is not 
supported by both the teachers and learners. 50% of the teachers agreed and 33.33% strongly 
agreed that written corrective feedback helps learners develop their writings. Similarly, 33.33% of 
the learners we approached agreed and 57.50% strongly agreed that corrective feedback helps 
them improve their writing skill. 
 
 

Figure 1: Teachers' and learners' views on corrective feedback 
 
 

Strongly 
disagree Disagree

Neither agree 
nor disagree Agree Strongly agree

Teachers 0.00% 16.67% 0.00% 50.00% 33.33%

Learners 0.83% 1.67% 6.67% 33.33% 57.50%
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40.00%
50.00%
60.00%
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Teachers' and learners' views on efficacy of written corrective feedback

 
 
 
Still why feedback sometimes does not work may be attributed to another motivational factor, 
that is, although most of the learners and the teachers believe that feedback is helpful in 
developing writing, the response of both the learners and the teachers reflect that some learners 
sometimes do not rewrite their writings by following the feedback given by their teachers. Many 
teachers believe that due to time constraint and class size sometimes it is not possible to follow up 
the implementation of the corrections or suggestions provided in the feedback. Besides, feedback 
on content and organization appear to learners vague and confusing, and they cannot always 
implement the suggestions on their own without further assistance by the teacher.  
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Feedback on form or feedback on content and organization 

In Bangladesh, feedback on form appears to be more important to both learners and teachers 
because of several factors. One of the important reasons is the status of English; in EFL setting 
learning is mainly based on formal study in the classroom. Unlike naturalistic SLA, there is no 
opportunity for natural communication here. So the expression in the target language is dependent 
on application of learned forms, whereas in naturalistic setting the concentration of the learners is 
on the message to be passed, and they can improve ideas and organization based on what they 
want to communicate, even in incorrect forms which they may improve later on. Grammatically 
correct sentence is emphasized over contextually appropriate expression. As a result, in EFL 
writing both learners and teachers usually focus on the accuracy rather than fluency. So feedback 
on content and organization often fails to attract learners' attention, and thus its goal is not always 
attained. 
 
However, the argument put forward by some researchers that feedback only on form may lead to 
producing flawless writing lacking in substance is also reflected in the perceptions of the teachers 
and learners. 83.33% of the teachers supported this possibility. On the other hand, 66.67% 
teachers said that feedback only on content and organization seems to be vague to learners and 
they feel helpless. In that case, a combination of both, according to the teachers, is more effective. 
But 72.50% learners believe that grammar correction is more effective than suggestions for ideas 
and organization. The reason why learners take grammar correction more seriously lies in the 
impact of feedback on content and organization on the learners. It is more applicable to the 
learners with low proficiency. Teacher comments on content and organization appear to be too 
general to them, and they do not get the intended message. So they expect more feedback on form 
as it is more easily intelligible to them. Teachers' perception on this presented above reflects the 
fact.  
 
Leki (2006) in a study also found that learners expect more feedback on form than on content. 
She reported that out of 21 learners, except the 11 who were happy with the amount of feedback, 
"only four wished for more feedback on content; nine wished more on language, and nine on 
writing including genre features" (p. 277).  

Who to give feedback - teachers or learners? 

Researchers have different opinions regarding this issue. Some researchers are in the opinion that 
teacher feedback affects learner autonomy, whereas learners feel more comfortable with peer 
feedback. This matter, however, varies from context to context. In the socio-cultural setting of 
Bangladesh, learners are not open to criticism by their classmates. They do not feel quite 
comfortable that their writings are being corrected by their peers. Besides, learners cannot rely on 
their peers for giving feedback. However, learners have positive attitude towards peer feedback, 
but at the same time they cannot rely on it. 46.33% of the learners in the survey said that they like 
to get feedback from their peers, and 28.33% said they neither agree nor disagree to this. On the 
other hand, 42.50% said they cannot rely on the feedback given by their classmates. This 
argument is further supported by the teachers' opinion. 58.33% teachers think their learners are 
not proficient enough to give peer feedback. 
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Figure 2: Teachers' and learners' perceptions on reliability of peer feedback 

Strongly 
disagree Disagree

Neither agree 
nor disagree Agree Strongly agree

Teachers 0.00% 58.33% 33.33% 8.33% 0.00%

Learners 11.67% 30.83% 30.83% 25.00% 1.67%
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Teachers' and learners' percetions on reliability of peer feedback

 
 
Some researchers say that in the writing process, especially during the drafts before the final 
draft, peer feedback is more effective and teacher feedback influences learner autonomy. 
However, it has been observed that autonomy may be affected if teacher feedback is given at an 
earlier stage, but just in the draft immediately before the final draft it is more helpful. By this 
time, learners have gone through several stages of revision and reconsideration, and 
psychologically they expect teacher feedback at this stage. On the other hand, peer feedback may 
not be feasible practically in EFL context for both practical and psychological reasons – 
psychologically (1) a learner is not ready to lose face by allowing the other members of the group 
to go through his/her writing, (2) s/he may not find any confidence in the feedback given by 
others, (3) from the sense of competition/ lack of openness of mind resulting from lack of 
proficiency and confidence, s/he may not venture to seek feedback from other mates; and 
practically due to low proficiency level peer feedback may be misleading. If peer feedback is 
guided and followed by teacher feedback, it may build confidence in learners, and then it may be 
more constructive.   

Strategies for giving feedback  

Regarding whether to give direct or indirect feedback, both teachers and learners talked in favor 
of direct feedback. Although some researchers said that direct corrective feedback make learners 
frustrated, the perception of the learners and teachers in this study do not prove that, rather the 
opposite picture is reflected. 75% of the teachers provide direct feedback to their learners' 
writings by crossing out the incorrect forms and providing the correct ones. Similarly, majority of 
the learners prefer direct feedback.  84.16% learners expect their teachers to correct their writings 
by supplying the correct form, instead of simply underlining them or by using codes referring to 
the categories of error. Moreover, in an interview with the learners and teachers a common 
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picture appears that learners, especially those with low proficiency, feel quite helpless if the 
teacher does not supply the correct form and specifically explains why a particular form in their 
writing is incorrect. 

 
Figure 3: Preference for feedback strategy 

Direct feedback Indirect feedback

Teachers 75.00% 25.00%

Learners 84.16% 15.84%
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Teachers' and learners' preference for feedback strategy 

 
 
Learners' and teachers' preference for direct feedback might have been influenced by the reality of 
EFL context that learners lack enough proficiency and confidence in handling the target language 
forms. In getting the benefit of indirect feedback learners need to be confident enough and have 
sufficient linguistic competence to understand the nature of the error and to find out the correct 
form.  60.83% think they are not confident enough to correct errors in their own writings. 
Teachers have opted for direct feedback because they are also of the opinion that due to low 
proficiency their learners are not able to correct their own writings. 75% of the teachers we have 
approached said their learners are not proficient enough to correct their own writings.       
 
In EFL context, those learners who have low proficiency in English may want to have direct 
feedback on specific items. Otherwise, they may not understand the nature of the feedback and 
may be frustrated. On the other hand, advanced level learners may want indirect feedback and due 
to their proficiency level in the target language, this type of feedback may be appropriate for 
them.  
 
Another debate regarding the strategy for providing feedback is whether it should be negative or 
positive. A combination of both negative and positive feedback can serve the purpose better than 
exclusively negative or positive one. Only 35% learners agreed that comments made by their 
teachers on their errors frustrate them, while 45% disagreed to this, and the remaining 20% 
neither agreed nor disagreed. 37.50% said they expect positive comments from their teachers on 
their writings. Teachers' opinions establish the fact further that learners are not frustrated by the 
negative comments. 91.67% teachers believe that negative comments do not frustrate learners, 
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nor do they undermine their confidence, while 100% of the teachers participating our survey said 
that a combination of both negative and positive feedback, i.e. comment and suggestion on both 
learners' weaknesses and strengths, would help better. So feedback in the form of performance 
analysis, focusing on both errors and positive comment, is more effective. Learners accept this 
kind of feedback as more constructive one.   
 

Figure 4: learners' response to error correction 

Strongly 
disagree Disagree

Neither 
agree nor 
disagree

Agree
Strongly 

agree

Teachers 0.00% 91.67% 0.00% 8.33% 0.00%

Learners 18.33% 26.67% 20.00% 26.67% 8.33%

0.00%
20.00%
40.00%
60.00%
80.00%

100.00%

Whether error correction frustrates learners

 
 

Figure 5: Teachers' views on effectiveness of the combination of negative and positive feedback 

Strongly 
disagree Disagree

Neither 
agree nor 
disagree

Agree
Strongly 

agree

Teachers 0.00% 0.00% 0.00% 58.33% 41.67%
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Teachers' views on effectiveness of the combination of negative 
and positive feedback

 
 
Both the learners and teachers strongly believe that conferencing is a very effective strategy for 
giving feedback that helps learners actively participate as a group on the basis of mutual 
cooperation. In conferencing learners' errors are openly discussed in the class focusing on the 
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explanation of the cause and nature of error, provision of the correct form, and appreciating the 
strengths in learners' writing publicly. It creates opportunity for sharing views and learning from 
other's errors as well as examples of good writing. Initially introverted students or those with low 
proficiency may feel shy, but in the long run they will also contribute to the process once they 
have understood the benefit of it. However, conferencing is not widely practiced due to some 
constraints like lack of time, teachers' heavy workload, large class size etc. But both teachers and 
learners strongly believe that if such a session is arranged, it will facilitate writing development 
very effectively. 60.50% learners said this kind of conferencing is not arranged by their teachers, 
while 86.67% (52.50% strongly agreed) learners and 100% (50% strongly agreed) teachers 
believe that learners will benefit if conferencing is arranged. 
 

Figure 6: Benefit of conferencing 

Strongly 
disagree

Disagree
Neither agree 
nor disagree

Agree Strongly agree

Teachers 0.00% 0.00% 0.00% 50.00% 50.00%

Learners 2.50% 4.17% 6.67% 34.17% 52.50%
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Teachers' and learners' views on whether conferencing is helpful

 
 
To make feedback effective it is also necessary to decide when to give feedback and when not. It 
is sometimes suggested that mid-draft feedback especially on form, affects learner autonomy. 
However, there is a gap between teachers' and learners' perception regarding this. 58.33% 
teachers said mid-draft feedback provided by teachers affects learners' flow of writing. On the 
other hand, only 20% learners think it hampers their flow of writing. This gap of perception 
suggests that though teachers sometimes restrain themselves from giving mid-draft feedback, 
actually learners want constant help and guidance from their teachers at every stage of their 
writing process.   
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Problems in dealing with feedback 

Teachers have mentioned several problems regarding the provision of feedback and its 
implementation on the learners' part. The problems frequently mentioned by teachers are time 
constraint, teachers' heavy workload, large class size, learners' lack of motivation, and mixed 
level class. The most common limitation is time constraint. Since checking writings critically, 
giving feedback on them, and again checking whether learners have implemented the suggestions 
is a time-consuming process, it is not always possible for teachers to go through this rigorous 
process, especially in large classes. Teachers' heavy workload also often does not allow them to 
allocate a significant amount of time for going through a follow up of the implementation of the 
corrections and suggestions provided in feedback. Learners always do not take feedback 
seriously, and because of their negligence they do not want to follow up. There are always some 
learners in every class who come to language class with a hope of getting some kind of panacea 
from the teacher. They expect that their teachers will solve all the problems. They do not realize 
that language learning is a skill, and like any other skill it also requires learners' active 
participation in solving problems. When they find they have to rewrite based on teachers 
correction, they start avoiding taking part in the class. Teachers having failed to motivate them 
give up at a point. On the other hand, sometimes teachers also have a tendency to avoid detailed 
feedback and go for a shortcut of having few general comments on the writings instead of giving 
specific suggestions for improving both form and content.  
 
To solve the problems, motivational measures must be adopted. In setting writing tasks, teachers 
must be careful about the difficulty level. Success orientation is one of the features of effective 
language practice activity that facilitates development of learner autonomy. So the difficulty level 
in tasks must be increased gradually depending on learners' present level of proficiency. If 
learners feel that they have the ability to write with at least a little success, it will encourage them 
in taking part actively in further tasks.          

Conclusion 

The analysis of 12 Bangladeshi EFL teachers’ and 120 learners’ views on feedback cannot be 
generalized to all EFL teachers’ and learners’ perceptions. However, the study sheds some light 
on the EFL teachers' and learners' beliefs and preferences and provides an insight into the EFL 
writing pedagogy which covers a diverse area of teaching and learning contexts. The results of 
the survey show that these Bangladeshi EFL learners and teachers value corrective feedback and 
they believe that it helps student writers a lot to develop their writing. Teachers and learners feel 
the necessity of accuracy in writing for their academic and professional life.  This might have 
been reflected in the emphasis they put on form. Though it is argued that indirect feedback is 
favorable for engaging the learners in the process of learning, the learners in the study showed 
their preference for direct feedback. This may be due to their low proficiency in English, which 
has made them less confident in analyzing and correcting their errors. Since their peers are more 
or less at the same level of proficiency in English as theirs and they are not quite open or ready to 
accept criticism from their peers, the learners showed their preference for teacher feedback.  
Some discrepancies, however, are noticed in the teachers' and learners' perceptions. This gap 
should be reduced with a view to making the provision and implementation of feedback effective.  
There may be debate over the matter whether to give feedback on form or content, whether to 
give negative or positive feedback, whether correct form should be supplied by the teachers, or to 
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leave it on the learners to find out the explanation of the general comments of the teachers on the 
strengths and weaknesses of their writings by self-arranged study and reflection on their existing 
knowledge and proficiency of the target language, but the ultimate goal of feedback is to improve 
learners' writing skill. A teacher should settle these issues according to the context in which s/he 
is teaching. Difference of opinions of both learners and teachers will continue to prevail as 
learners' needs and teachers' choice of methods and strategies to cater to those needs vary from 
context to context. Since this study was carried out in EFL context, the perceptions of the teachers 
and learners regarding various aspects of feedback presented here also reflect this reality. Most of 
the learners and teachers opted for direct feedback and feedback on form which reflects the 
uniqueness of EFL context that makes it different from the ESL or other contexts of writing 
development. At the same time both the teachers and learners strongly supported the combination 
of various forms and strategies of feedback. Based on the perceptions of the teachers and learners, 
it is recommended by this study the necessary combination and adaptations be made according to 
the contextual needs and teachers' experience in dealing with the issues. 

References 

Chandler, J. (2003). “The efficacy of various kinds of error feedback for improvement in the accuracy and 
fluency of L2 student writing”. Journal of Second Language Writing, 12: 267- 296. 

Ellis, R. (2009). “Corrective feedback and teacher development”. L2 Journal, 1: 3-18. 
Ellis, R. (2009). "A typology of written corrective feedback types". ELT Journal 63(2): 97-107. 
Fathman, A., and Walley, E. (1990). "Teacher response to student writing: Focus on form versus content". 

In B. Kroll (Ed.), Second Language Writing: Research Insights for the Classroom. Cambridge: 
Cambridge University Press.   

Ferris, D. (2002). “Teaching students to self-edit”. In Jack C. Richards and Willy A. Renandya (Eds), 
Methodology in Language Teaching: An Anthology of Current Practices. Cambridge: Cambridge 
University Press. 

Ferris, D. (2006). “Does error feedback help student writers? New evidence on the short and long-term 
effects of written error correction.” In Ken Hyland and Fiona Hyland, Feedback in Second 
Language Writing: Contexts and Issues. Cambridge: Cambridge University Press.  

Harmer, J. (2007). The Practice of English Language Teaching, 4th ed. London: Longman.  
Hyland, K. (2003). Second Language Writing. Cambridge: Cambridge University Press. 
 Leki, I. (2006). “You cannot ignore”: L2 graduate students’ response to discipline-based written 

feedback.” In Ken Hyland and Fiona Hyland (Eds), Feedback in Second Language Writing: 
Contexts and Issues. Cambridge: Cambridge University Press.  

Rollinson, P. (2005). "Using peer feedback in the ESL writing class". ELT Journal 59 (1): 23-30. 
Robb, T., Ross, S., and Shortreed, I. (1986).  “Salience of feedback on error and its effect on EFL writing 

quality”. TESOL Quarterly, 20 (1): 83- 95. 
Saito, H. (1994). “Teachers’ practices and students’ preferences for feedback on second language writing: 

A case study of adult ESL learners”. TESL Canada Journal, 11(2): 46-70. 
Semke, H. D. (1984). Effects of the red pen. Foreign Language Annals, 17(3): 195- 202. 
Storch, N., and Wigglesworth, G. (2010). “Learners’ processing, uptake, and retention of corrective 

feedback on writing”.  Studies in Second Language Acquisition, 32(2): 303-334. 
Truscott, J. (1996). “The case against grammar correction in L2 writing classes”. Language Learning 46(2): 327: 369. 
Ur, P. (1996). A Course in Language Teaching. Cambridge: Cambridge University Press. 
Zamel, V. (1985). “Responding to student writing.” TESOL Quarterly, 19(1): 79-101.  
 



152  ASA University Review, Vol. 6 No. 1, January–June, 2012 
 

 

Appendix 1 
 

Questionnaire for Teachers 
 

Personal Information 
 
 
 
 
 
 
 

SL Statement 

Level of Agreement 

1 2 3 4 5 

Strongly disagree Disagree Neither agree 
nor disagree Agree Strongly agree 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

1 

Written corrective feedback 
(error correction) helps 
learners develop their 
writing. 

0 0.00% 2 16.67% 0 0.00% 6 50.00% 4 33.33% 

2 

You ask your learners to 
rewrite following the 
corrections given by you in 
their writings.  

0 0.00% 0 0.00% 0 0.00% 10 83.33% 2 16.67% 

3 
Your learners implement 
most of the corrections in 
the immediate re-write.  

0 0.00% 3 25.00% 3 25.00% 6 50.00% 0 0.00% 

4 
You ask your learners to get 
their writings corrected by 
themselves. 

1 8.33% 5 41.67% 1 8.33% 5 41.67% 0 0.00% 

5 
Your learners are proficient 
enough to correct their own 
writings. 

1 8.33% 8 66.67% 3 25.00% 0 0.00% 0 0.00% 

6 
You ask your learners to get 
their writings corrected by 
their peers. 

 0.00% 6 50.00% 1 8.33% 5 41.67% 0 0.00% 

7 

Peer feedback is more 
effective than teacher 
feedback in the writing 
process during the mid-draft. 

0 0.00% 8 66.67% 0 0.00% 3 25.00% 1 8.33% 

8 
Your learners are proficient 
to give peer feedback. 0 0.00% 7 58.33% 4 33.33% 1 8.33% 0 0.00% 

9 
Peer feedback may mislead 
learners due to poor level of 
proficiency 

0 0.00% 5 41.67% 2 16.67% 5 41.67% 0 0.00% 

Last Academic Degree________________________ Year of Experience in Teaching ____________ 

 

Name of the Institution: __________________________________________________________ 
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SL Statement 

Level of Agreement 

1 2 3 4 5 

Strongly disagree Disagree 
Neither agree 
nor disagree Agree Strongly agree 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

10 
Your learners are 
psychologically open to 
receive peer feedback. 

0 0.00% 5 41.67% 2 16.67% 5 41.67% 0 0.00% 

11 
Teacher feedback during the 
mid-drafts affects learners’ 
flow of writing.  

0 0.00% 5 41.67% 0 0.00% 7 58.33% 0 0.00% 

12 

Feedback in the first and 
second drafts should be 
given only on content and 
organization, not on 
grammar. 

0 0.00% 6 50.00% 0 0.00% 5 41.67% 1 8.33% 

13 

You correct only 
grammatical errors in the 
final draft of your learners’ 
writing. 

1 8.33% 7 58.33% 1 8.33% 2 16.67% 1 8.33% 

14 
You correct all types of 
errors in the final draft of 
your learners’ writings.  

0 0.00% 1 8.33% 1 8.33% 10 83.33% 0 0.00% 

15 

Feedback on form is more 
effective than feedback on 
content. 
 

0 0.00% 3 25.00% 5 41.67% 4 33.33% 0 0.00% 

16 

Negative feedback, i.e. error 
correction, makes learners 
frustrated, and undermines 
their confidence. 

0 0.00% 11 91.67% 0 0.00% 1 8.33% 0 0.00% 

17 

A combination of both 
negative and positive 
feedback (i.e. feedback on 
both strength and weakness) 
helps  better than only 
negative feedback. 

0 0.00% 0 0.00% 0 0.00% 7 58.33% 5 41.67% 

18 

If open discussions are 
arranged, learners can 
benefit from the feedback on 
others’ errors. 

0 0.00% 0 0.00% 0 0.00% 6 50.00% 6 50.00% 

19 

Feedback only on form 
creates opportunity for 
producing writing that is 
almost flawless in form but 
lacking in substance 

0 0.00% 0 0.00% 2 16.67% 10 83.33% 0 0.00% 
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SL Statement 

Level of Agreement 

1 2 3 4 5 

Strongly disagree Disagree 
Neither agree 
nor disagree Agree Strongly agree 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

20 

Feedback only on content 
and organization often 
seems vague to learners and 
they feel helpless. 

0 0.00% 3 25.00% 1 8.33% 8 66.67% 0 0.00% 

21 

It is not possible to give very 
specific feedback on content 
and organization  as it is 
possible in  case of feedback 
on form 

0 0.00% 2 16.67% 1 8.33% 9 75.00% 0 0.00% 

 

22 You correct the errors in 
student writings by :  

a) supplying the correct form 75% 
b) simply marking them or using 
codes like 'art' for article, 'sp' for 
spelling etc.  

25% 

 
23. Please list down major obstacles in giving written feedback to your learners: 
______________________________________________________________________________________
______________________________________________________________________________________
___________________________________________________________________________________ 
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Appendix 2 
 

Questionnaire for Learners 
 
 

Personal Information 
 
 
 
 
 
 

SL Statement 

Level of Agreement 

1 2 3 4 5 

Strongly disagree Disagree Neither agree 
nor disagree 

Agree Strongly agree 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

1 
Written corrective feedback 
(error correction) helps you 
develop your writing. 

1 0.83% 2 1.67% 8 6.67% 40 33.33% 69 57.50% 

2 
Your teachers always correct 
errors in your writing 1 0.83% 14 11.67% 22 18.33% 40 33.33% 43 35.83% 

3 
You rewrite your writings 
according to the corrections 
given by your teachers.  

2 1.67% 12 10.00% 23 19.17% 56 46.67% 27 22.50% 

4 
You like to get your writings 
corrected by your 
classmates. 

7 5.83% 27 22.50% 34 28.33% 37 30.83% 15 12.50% 

5 

Correction given by your 
classmates during writing 
process helps more than the 
correction given by your 
teacher. 

18 15.00% 41 34.17% 22 18.33% 24 20.00% 15 12.50% 

6 

Teacher's correction at 
various stages of writing 
hampers the flow of your 
writing. 

31 25.83% 39 32.50% 26 21.67% 20 16.67% 4 3.33% 

7 
You can rely on your 
classmates to give correction 
to your writing. 

14 11.67% 37 30.83% 37 30.83% 30 25.00% 2 1.67% 

8 
Grammar correction is more 
effective than feedback on 
content and organization. 

0 0.00% 12 10.00% 21 17.50% 39 32.50% 48 40.00% 

 

Batch: _________________   Department: _________________________________________ 

Name of the university: ________________________________________________________ 

 



156  ASA University Review, Vol. 6 No. 1, January–June, 2012 
 

 

SL Statement 

Level of Agreement 

1 2 3 4 5 

Strongly disagree Disagree Neither agree 
nor disagree 

Agree Strongly agree 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

# of 
Respon

dent 
% 

9 
The correction given by 
your teacher is mainly on 
grammatical errors. 

8 6.67% 31 25.83% 21 17.50% 44 36.67% 16 13.33% 

10 

The correction given by 
your teacher is both on 
grammar and ideas of your 
writing 

0 0.00% 2 1.67% 8 6.67% 52 43.33% 58 48.33% 

11 
You are confident enough to 
correct your own errors and 
revise your writing. 

13 10.83% 60 50.00% 30 25.00% 10 8.33% 7 5.83% 

12 Error correction frustrates 
you. 22 18.33% 32 26.67% 24 20.00% 32 26.67% 10 8.33% 

13 
You want only positive 
comments from the teachers 
on your writings  

21 17.50% 37 30.83% 17 14.17% 26 21.67% 19 15.83% 

14 

Your teachers arrange open 
discussion with all the 
students of your class about 
errors on specific item. 

8 6.67% 15 12.50% 28 23.33% 40 33.33% 29 24.17% 

15 

If open discussions are 
arranged, students can 
benefit from the correction 
given to others’ errors. 

3 2.50% 5 4.17% 8 6.67% 41 34.17% 63 52.50% 

 

16 
You want your teacher to 
correct the errors in your 
writing by:  

a) supplying the correct form 84.16% 
b) simply marking them or using codes 
like 'art' for article, 'sp' for spelling etc. 
but not supplying the correct form 

15.84% 

 
 
 


