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Right to Education of the Autistic Children: An Overview 
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Abstract 

Persons with disabilities, over and above other persons with Autistic Spectrum Disorders 

(ASDs) have fundamental rights that are mentioned in different international rules and 

conventions. Nonetheless, we have observed that almost always these groups of people are 

getting deprived from their right including right to education. The main objection of this article 

is to focus on the education system of Bangladesh as well as to highlight the issue that how far 

our education system is still incompatible for autistic children of our country.  As per the 

statistics given by the World Health Organization (WHO), the total number of the disable 

children all over the world is almost 100 cores.  Unexpectedly almost 12% of the total 

population all over the world is under different kinds of disability. By and large under the 

spectrum of disability we include both the people who are physically or mentally disable. But 

Autistic children neither fall under the grouping of the people who are physically disable nor 

within those who are mentally disable. Relatively we would like to address them as children who 

are especially able. Sometimes they are even cosseted as a special child or gift of God also. 

True, that the adjectives we use for them sounds very good and it's a good practice. Yet, 

consequently they are being deprived from a basic human right, such as, right to education.  

One estimation is also that one child in 500 in Bangladesh has autism, meaning that the 

estimated number of children with ASDs in Bangladesh is no less than 280,000. The general 

attitude towards autism is mostly negative and it is seen as a social barrier.  Therefore, to 

ensure the implementation of human rights as well as to utilize the inner capacities of the 

autistic children of our country, we should go forward effectively, as early as possible. This 

article takes an attempt to focus on the steps which might be taken by the appropriate authority 

for the betterment of the autistic children as well as to ensure their right to education. 
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Prologue 
 
Right to education is one of the basic rights of all human beings. Nevertheless, we have observed 
that almost always different classes of people are getting deprived from the right to education. 
Autistic children are also going to that class of people. The main object of this article is to focus 
on the education system of Bangladesh as well as to highlight the issue that how far our education 
system is still incompatible for autistic children of our country. To ensure the right to education 
as well as to ensure the equal right and opportunity for the people with disability 4th May to 10th 
May of 2014 was observed as the Global Action Week throughout the whole world. In 
Bangladesh the week was also observed with equal importance and significance with the 
following slogan “Education and Disability: Equal Right, Equal Opportunity”. As per the 
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statistics given by the World Health Organization (WHO), the total number of the disable 
children all over the world is almost 100 cores.  Unexpectedly almost 12% of the total population 
all over the world is under different kinds of disability. By and large under the spectrum of 
disability we include both the people who are physically or mentally disable. But autistic children 
neither fall under the grouping of the people who are physically disable nor within those who are 
mentally disable (Rutter, 2005). Relatively we would like to address them as children who are 
especially able. Sometimes they are even cossetted as a special child or gift of God also. True, 
that the adjectives we use for them sounds very good and it's a good practice. But consequently 
they are being deprived from a basic human right like right to education. Autism is one of five 
disorders that falls under the umbrella of Pervasive Developmental Disorders (PDD), a category 
of neurological disorders characterized by “severe and pervasive impairment in several areas of 
development” (The Daily Star, May, 2014). It is estimated by the Ministry of Social Welfare that 
the total number of persons with ASDs (Autism Spectrum Disorders), could be as high as 1.4 
million -- of whom only a few hundred have been diagnosed. Another estimation is also that one 
child in 500 in Bangladesh has autism, meaning that the estimated number of children with ASDs 
in Bangladesh is no less than 280,000 (Fombonne, 2005). The general attitude towards autism is 
mostly negative and it is seen as a social barrier.  Even today, autism is considered a God-given 
curse and children with ASDs are taken as infatuated by the Devil. Also bad parenting is accused: 
mothers going out to work still get the blame. There is a lack of acquaintance about ASDs even 
among doctors. Very often, children are misdiagnosed and given antipsychotic drugs by 
psychiatrists. According to the MDGs, every child has a right to education. However, the general 
education system in Bangladesh does not meet the needs of disabled children, especially the ones 
with autism. 
 

Objectives of the study 
The main objective of this particular research is to create awareness among the common people 
about the right of the autistic children to education as well as to highlight the issue of creating a 
friendly environment for the autistic children to ensure their right to education. 
 

Methodology of the study 
Basically this particular article is written on the basis of qualitative method. This research has 
been done on the basis of objective approach based on the existing literature as well as national 
and international documents. 
 

Literature Review 
In order to prepare this particular article I went through a good number of papers write up and 
articles which discuss mostly about the problem of the autistic children regarding their disability 
as well as the necessity to accommodate them in the society. As far as I am concerned there is no 
article written on the right to education of autistic children in Bangladesh. I have tried to follow 
the deductive approach in my research for formulating to a conclusion. 
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Right to education and International Instruments 
 
The right to education is a law in Article 26 of the Universal Declaration of Human Rights and 
Articles 13 and 14 of the International Covenant on Economic, Social and Cultural Rights. The 
right to education has been reaffirmed in the 1960 UNESCO Convention against Discrimination 
in Education, the 1981 Convention on the Elimination of All Forms of Discrimination Against 
Women, and the 2006 Convention on the Rights of Persons with Disabilities. In Europe, Article 2 
of the first Protocol of 20 March 1952 to the European Convention on Human Rights states that 
the right to education is recognized as a human right and is understood to inaugurate an 
entitlement to education. According to the International Covenant on Economic, Social and 
Cultural Rights, the right to education includes the right to free, compulsory primary education 
for all, an obligation to develop secondary education reachable to all in particular by the 
enlightened introduction of free secondary education, as well as an obligation to develop 
justifiable access to higher education in particular by the reformist introduction of free higher 
education. The right to education also includes a responsibility to provide basic education for 
individuals who have not completed primary education. In addition to this access to education 
provisions, the right to education incorporates the obligation to eliminate discrimination at all 
levels of the educational system, to set minimum standards and to improve quality. The European 
Court of Human Rights in Strasbourg has applied this norm as an example in the Belgian 
linguistic case. Article 10 of the European Social Charter guarantees the right to vocational 
education. The right to education for the autistic children is a human rights issue (Kluth, 2003). 
We must begin thinking in this way.  We are condemning a group of people, treating them worse 
than we treat convicted felons, murderers, rapists and psychopaths. We must stop.  We must stop 
the way we think about Autism. We must stop the way we think of Autistic children.  We must 
stop oversimplifying; we must stop applying our Neurotypical thought processes to Autistic 
children. We must stop with our rulebooks.  And the only way we are going to stop is by 
‘listening’! Moreover, the right to education for the autistic children has been despondently 
overlooked. That has to change. 
 

Fundamental rights 
 

Persons with disabilities, over and above other persons with Autistic Spectrum Disorders have 
fundamental rights that are cherished in the International and European legislation. Autism-
Europe ambitions at raising insomnia of the various existing instruments. Autism Europe also 
advocates for the full positive reception of their rights at European and national level in order to 
heighten the enjoyment of human rights and fundamental freedoms by persons with ASD towards 
a full, participative citizenship. In consequence, human rights violations in contrast to them take 
place day-to-day. The right not to be discriminated against in the enjoyment of human and 
fundamental rights, as a matter of fact, is also violated when persons whose states are 
suggestively different, fail to be treated differently, without evenhanded justification. Albeit their 
diversity and the complexity of their needs, persons with ASD should be neither considered nor 
treated as a population that is unable to accomplish goals such as independence, self-
determination and dignity, but should be considered as human beings with unique, unlimited 
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potential (Williams, 2001). The old negative perspective accentuates disability, considers 
disabled persons as objects of assistance and provides facilities tailored to impairments. Autism-
Europe promotes a shift in values away from the traditional, “medical” perspective towards a 
rights-based “social” model that sees persons with disabilities as active subjects with rights and 
not passive objects of assistance. It implies that AE considers that persons with ASD do not face 
detriments because of their impairments but experience discrimination, exclusion and life-long 
dependency, in this way society fails to meet their needs, to remove barriers of notion, pigeonhole 
and prejudice and to outlaw unfair treatment in daily lives (Lainhart & Folstein, 1994). This 
includes failing to provide persons with ASD the positive actions they need in order to have 
access to proper services and facilities ensuring early, life-long, effective education, vocational 
training, habilitation and health programs. This shortage of proper facilities and services preclude 
them to have access to work, leisure, sport and cultural activities in the mainstream.  
 
A two-day international conference on "Autism spectrum disorders and developmental 
disabilities in Bangladesh and South Asia" was held in Dhaka on July 25-26, 2011 to raise 
awareness on the neuro-development disease. Autism is still a neglected condition in Bangladesh 
and there is no scrupulous statistics on how many children are affected with autism in the 
country. About 10% of Bangladesh's people are challenged -- of those, 1% is estimated to be 
autistic, amounting to around 1.5 lakh people. Saima Hossain Putul, the prime minister's daughter 
and US-licensed school psychologist, said that autism was a growing health concern across the 
globe as latest US CDC statistics showed that 1 in 88 children are autistic in US. Social stigma 
poses a major contest in the early diagnosis of autistic children. Due to lack of understanding of 
autism, people are negligent about treating autistic children until it is too late. Bangladesh needs 
to train community healthcare providers on how to understand signs and symptoms of autism. 
Many parents don't want to face the reality that their children are autistic. They often feel shame 
to disclose it to others in the early stages. But this does harm to those autistic children whose 
conditions are very severe. They feel perturbed about bringing their autistic children to social 
gatherings, thinking that it might be disturbing for others. Relatives and family members should 
show respect to the suffering of such parents. In Bangladesh, treatment and schooling for autistic 
children are expensive, which of other children. If our government can take initiatives for a cost- 
effective programme for autistic children, thousands of families will be grateful. Sometimes 
autistic girls are in more susceptible circumstances than boys. We find that they are often 
physically abused. Nothing is going to happen overnight. These children may improve and live a 
close to normal life if appropriate intervention and proper training are imparted in time. Though 
we have many organizations in Bangladesh working with various fields of infirmity, there is 
hardly any quality institute developed exclusively for the autistic children. The problem further is 
provoked with the unavailability of centers to train trainers or teachers to work with autistic 
children. Similarly, there is no facility obtainable for the training or motivation of parents or 
caregivers of autistic children. Parents, relatives and teachers of autistic children should be more 
patient in raising such special child. We have to develop a strong program through government 
and NGO collaboration to ensure a useful approach to help these autistic children and their 
families. If they are properly trained, they can substantially contribute, instead of becoming a 
burden, to others. They are gifts of God. Education is the fundamental right of autistic children 
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while state is responsible for creating congenial educational atmosphere for that kind of children 
which is a burden for a family. 
 
Vice-Chancellor of Jahangir Nagar University (JU) Professor Farzana Islam said this on Sunday 
while she was addressing a program as the chief guest marking the ‘International Autism 
Awareness Day’ at Senate hall on the campus. The VC also said autistic children would be wealth 
for the nation if they could grow up with a special intensive care and all necessary facilities are 
served to them. She also urged everyone to take care of them (autistic children) for converting 
them into assets for the country. Presided over by JU Pro-VC Professor Abul Hossain, Dean of 
Law and Justice Faculty Professor Shikh Manjurul Haque, Professor of JU Archaeology 
department Asit Baran Pal, Secretary of Teachers’ Association (JUTA) Professor Kamrul Ahsan, 
and Syndicate Member Tariqul Islam addressed the program, among others. The Director of 
‘AnandaShala’, a special school for autistic children Professor Hanif Ali conducted the program. 
 

The Importance of Education for Autistic Children 
 
Experts agree that early interaction is one of the most important parts of successfully educating 
children with autism. If autism is diagnosed early, educational interventions can improve 
outcomes in autistic children by helping them with social interaction, verbal and non-verbal 
communication, and behavior. 
IDEA: A Program for Autistic Children 
To meet educational needs of autistic children the U.S. federal government has a special 
education program distinctively designed educational requirements of autistic children. The 
program, backed by a law called the Individuals with Disabilities Education Act (IDEA), has 
served more than 100,000 school-aged children who have autism (Siegel, 1996). Autistic children 
have the right to free public education. Children with autism must have right of entry to an 
individualized education program specific to their disability. Students with autism and other 
disabilities will be included in academic valuation programs. Autistic children and other children 
with disabilities are to be placed in the least constricting educational environment, which means 
they should be educated in conjunction with their peers who do not have disabilities (Anderson, 
Chitwood & Hayden, 1997). Even if the child is not yet of school age, there are early intervention 
and preschool programs for which most children with autism are eligible. These programs can be 
administered in home and in schools and other community settings. In many cases, these early 
intervention programs can help prepare the child for success in a regular classroom. 
 

The Rights of the Student with Autism 
 
Every child has the right to a free apposite education. The Individuals with Disabilities Education 
Act (IDEA) enacted in 1975, mandates a public education for all adequate children and the 
school’s responsibility for providing the supports and services that will allow this to go off. IDEA 
was revised in 2004 (and, in fact, renamed the Individuals with Disabilities Education 
Improvement Act, but most people still refer to it as IDEA). The law mandates that the state 
provide an eligible child with a free apposite public education that meets his inimitable individual 
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needs. IDEA specifies that children with various disabilities, including autism, be entitled to early 
intervention services and special education. The IDEA legislation has established an important 
team that defines the role for parents as equal partners in the planning for an individual child, and 
promotes an education in the least restrictive environment. In addition to the IDEA requisites, the 
Americans with Disabilities Act of 1990 (ADA) sets forth, as a civil right, protections and 
provisions for equal access to education for anyone with a disability. Section 504 of the 
Rehabilitation Act of 1973 is another civil rights law that prohibits discrimination on the basis of 
disability in programs and activities, public and private, which receive federal financial backing. 
Generally, the individuals confined by these laws include anyone with a physical or mental 
impairment that substantially limits one or more life activities (Safran, 2002). For each of the 
proficiency areas that need to be addressed with a student with autism, develop an understanding 
of the individual’s current aptitude, and build from that level. This approach applies to social and 
communication issues as well as academics. Understand where a student is and problem solve 
what is impeding growth from that point, then develop the teachable, scaffolding steps that will 
help him move forward. 
 
Teachers without special education specialization often teach these students in mixed setting. 
Students on the autism spectrum are so unique in their needs–there is no “one-size fits all” 
teaching method. This can be maddening for classroom teachers who have to balance the needs of 
every student in the class, and many of them may not fully understand the expositions of autism. 
Students with autism struggle to communicate, to recognize emotion, and to interact 
appropriately, because they cannot diagnose social-emotional cues. Often, they must be told, “I 
am happy,” or “I am angry,” or shown how to interact in certain social situations. They miss 
nuances. Despite this, they are academically solid. Often, they have areas of interest where they’ll 
soar above all other students. They are unique–a true joy to teach (Bashe & Kirby, 2001). The 
then PM Sheikh Hasina takes different initiatives in different times to accommodate the people 
with disabilities specially about the autistic children. She said that every person has the right to 
live with dignity, and the persons with disabilities including autism have the equal right to such 
dignity alongside leading a healthy life at the inaugural function of the 7th World Autism 
Awareness Day 2014 at Bangabandhu International Conference Centre in the capital. From the 
programmed venue, she unveiled the plaques of the foundation stone of the National Disability 
Complex to be constructed in city's Mirpur, and declared that the National Foundation for the 
Development of the Disabled would be turned into the Disabled Development Directorate. She 
said balanced development could not be ensured keeping the people with disabilities including 
those with autism outside the mainstream. Her government set up the National Foundation for the 
Development of the Disabled in 1999 to involve the persons with disability in the mainstream of 
development, she said. 
 
It is pertinent to mention that the PM said 73 service and help centers had been set up in 64 
districts of the country for providing “one stop” services to the people with disabilities and 
autism. An autism corner has been launched at every center, she said, adding that such activities 
would be expanded to the upazila level in future. PM said land had been allocated for the 
construction of a multipurpose sports complex at Savar in Dhaka for increasing efficiency of the 
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persons with disability in the field of sports and games. She also mentioned that the construction 
work of a multipurpose complex for the people with disabilities had started in the capital's 
Mirpur. There will be arrangements for shelter homes with education and medicare facilities for 
275 such people of different classes. 
 
PM said her government had taken initiatives for running a trust through the Autistic and Neuro-
developmental Disabled Protection Trust Act, 2013 under which some organizations would be set 
up to ensure life-long accommodation for the persons with autism. The PM also mentioned that 
her government had established the Centre for Neurodevelopment and Autism in Children 
(CNAC) along with Shishu Bikash Kendra at all medical colleges. She said her daughter Saima 
Hossain Putul had been working to organize the neurodevelopment activities at international level 
as a psychologist. Prime Minister Sheikh Hasina urged the people to help create scope for 
flourishing talents of the autistic children and be sympathetic to them as all have duties and 
responsibilities to such disadvantaged children alongside their parents and the state. “It's our goal 
so that we could ensure their secured life,” she said at the inaugural function of the 7th World 
Autism Awareness Day 2014. Social Welfare Minister Syed Mohsin Ali presided over the 
function held at the Bangabandhu International Conference Centre here in the morning. The 
prime minister mentioned that every year she used to distribute some 20,000 to 25,000 greeting 
cards marking the New Year and Eid festivals with the work of art by an autistic child. 
 

The importance of the right evaluations 
  
The experienced neuropsychologist also gathers important clinical annotations during the testing 
process, such as the child's interests and unique traits, and his or her comebacks to humor, social 
overtures, and frustration. These results form the backbone for a set of recommendations for the 
child's education, and for further therapeutic and psychiatric evaluations and services, for the 
treatment of mood or behavior problems, for example. (It's important to distinguish between a 
neuropsychological evaluation, which identifies learning and cognitive issues, with a psychiatric 
one, which diagnoses other symptoms of mental illness and is necessary in order to receive 
medication.) A good neuropsychological report flags a child's strengths and offers specific 
prescriptions for the remediation of weaknesses. Parents may also seek out occupational, 
speech/language, or physical therapy evaluations. Evaluations can be obtained privately or 
through the school district (Cumine, Leach & Stevenson,1998). 
 

Charter of Rights 
 

People with autism should share the same rights and privileges enjoyed by all of the European 
population where such are apposite and in the best interests of the person with autism. These 
rights should be enhanced, protected, and enforced by appropriate legislation in each state. The 
United Nations declaration on the Rights of Mentally Retarded Persons (1971) and the Rights of 
Handicapped Persons (1975) and other relevant declarations on Human rights should be 
considered and in particular, for people with autism (Ozonoff, Dawson & McPartland, 2002). 
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UN Convention on the rights of persons with disabilities 
 
The Convention on the Rights of Persons with Disabilities and its Optional Protocol was adopted 
on 13 December 2006 at the United Nations Headquarters in New York, and was opened for 
signature on 30 March 2007. There were 82 signatories to the Convention, 44 signatories to the 
Optional Protocol, and 1 ratification of the Convention. This is the highest number of signatories 
in history to a UN Convention on its opening day. It is the first widespread human rights treaty of 
the 21st century and is the first human rights convention to be open for signature by regional 
integration organizations. The Convention entered into force on 3 May 2008 (Kluth, 2003). 
The right to education is crucial to allow persons with Autistic Spectrum Disorders to develop to 
the full of their impending and be included in the community. Legal instruments exist at the 
European level to provide children with Autistic Spectrum Disorders with adjusted education 
according to their specific needs. States must guarantee an effective exercise of their right to 
education in mainstream schools, and/or in special schools only if inclusion in mainstream 
schools is not possible and if this decision is agreed with the parents. Special schools must be 
linked with mainstream schools and transition between mainstream and special schools must be 
encouraged because the child’s situation may require both education opportunity for such both 
type of education provision must be created. This also means that apart from teaching academic 
skills, education of people with autism must include preparation for an independent life, adaptive 
behaviors and social skills. Adaptive skills are critical factors in determining the provisions the 
person requires for success in school, work, community and home environments (Chawarska, & 
Volkmar, 2005). Adult education should provide the maximum range of opportunities and include 
not only special education or participation in mainstream adult educational programs but also 
training in basic skills, self-management, living skills, at all ages (no retirement). In order to help 
self-advocates, Autism Europe has published a number of information documents and toolkits. 
Autism Europe has also successfully lodged the first collective complaint before the Council of 
Europe in 2003 against France. Autism Europe has been actively involved in a number of projects 
in the field of life-long learning for persons with Autistic Spectrum Disorders, Courtesy to the 
Grundtvig and Socrates programs of the European Commission (Bashe & Kirby, 2001). 
 

Right to education in respect of autism 
 
Every citizen is granted the right to life, liberty, and the pursuit of happiness (among other 
things).  But on the whole, children are not considered full-fledged citizens until they reach the 
age of 18, when they are adults (unless they somehow manage to become emancipated at a 
younger age).  So, whether children have autism or not they precisely enjoy any legal rights. And 
yet, there are legal issues pertaining to the protection of children, and to their health, well-being, 
and access to public services.  This is especially relevant for kids with disabilities, since they may 
face discriminatory practices without the ability to speak up for themselves.  And when it comes 
to children with special needs, such as those who suffer from an autism spectrum disorder, the 
law makes allowances for both education and specialized services. (Ozonoff, Dawson & 
McPartland, 2002). A good place to start is with the Individuals with Disabilities Education Act 
(IDEA), passed in 1974, and subsequently amended and expanded in 1997 and 2005.  This Act 
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guarantees that children will have access to a free and appropriate public education, regardless of 
any disabilities they may suffer.  Autism is one of the disabilities specifically outlined by this 
law.  Other legal rights afforded to children with autism are outlined in section 504 of the 
Rehabilitation Act, by which special services must be provided to disabled children in the course 
of their education (when not covered by IDEA).  For example, schools unable to provide for the 
special needs of an autistic child (if specific facilities or professionals are required) must find a 
way to make such services available, either by way of private schooling or other off-campus 
arrangements (Hunt, Soto, Maier & Doering,2003). 
 

Effective education for autism 
 
Educating autistic children can be a challenge in the best of circumstances. Autism is a 
developmental brain disorder that affects social and communication skills. A "spectrum" disorder 
that includes other diagnoses like Asperger's syndrome, its symptoms vary widely, but people 
with autism generally can't understand other people's thoughts and motivations, and so they aren't 
able to respond applicably to their environment and form relationships with other people. Many 
people with autism also have associated language delays and mental impedance, while others 
have average or above-average intelligence but the same communication problems (Barnhill, 
2002).There's no one "cure" for autism, and although there are medications that aid with some of 
the associated symptoms--for example, Ritalin for hyperactivity--the major treatment for autism 
is early and ongoing educational intervention. To add, that education, for the most part, is the 
responsibility of public school districts (Siegel, 2003). 
 
The IDEA guarantees all school-age children with learning disabilities (including autism) a "free 
and apposite public education," and a 1991 addendum to the Act extended that guarantee to 
preschool children as well. The act also requires that school districts draw up an individualized 
educational program (IEP) for every child in special education. Parents, school psychologists, 
school administrators and teachers meet to hammer out the IEP, which specifies the student's 
educational goals and the services that the school district will pay for--anything from treatment in 
a hospital-affiliated autism clinic to placement in the school district's own program. However, 
what parents want and what school districts are willing to provide sometimes doesn't match up. 
To understand why, consider the philosophy behind exceptional education, says Ron Palomares, 
PhD, APA's assistant executive director for policy and advocacy in the schools, and a former 
school psychologist. Under the IDEA law, Palomares explains, schools are prerequisite to give 
students the chance to make educational progress, but the law does not require them to educate 
children to their absolute highest level or maximize their potential. Some autism treatment 
programs require more than 40 hours per week of one-on-one work between a child and a trained 
therapist--which can cost between $40,000 and $80,000 per year--and many school districts 
contend that such expensive services are not necessary for a child's education, let alone affordable 
(Shevitz, Weinfeld, Jeweler & Barnes-Robinson, 2003). Indeed, individual school districts must 
foot the bill for any services included in a student's IEP."Of course parents want what's best for 
their children," Palomares says, "and so do school officials--these are people whose careers are 
dedicated to special education." But it can be difficult to make the ideal match the reality. Every 
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child has the right to a free fitting education. The Individuals with Disabilities Education Act 
(IDEA) enacted in 1975, dictates a public education for all worthy children and the school’s 
responsibility for providing the supports and services that will allow this to happen. IDEA was 
most recently revised in 2004(and, in fact, renamed the Individuals with Disabilities Education 
Improvement Act, but most people still refer to it as IDEA). The law mandates that the state 
provide worthy child with a free appropriate public education that meets his peerless individual 
needs. IDEA specifies that children with various disabilities, including autism, be entitled to early 
interposition services and special education. The IDEA legislation has established an important 
team tactic and a role for parents as equal partners in the planning for an individual child, and 
promotes an education in the least constricting environment (Myles & Simpson, 2001). 
 
In addition to the IDEA stipulations, the Americans with Disabilities Act of 1990 (ADA) sets 
forth, as a civil right, protections and provisions for equal contact to education for anyone with a 
disability. Section 504 of the Rehabilitation Act of 1973 is another civil rights law that prohibits 
discrimination on the basis of disability in programs and activities, public and private that receive 
federal financial assistance (Cumine, Leach & Stevenson, 1998). Generally, the individuals 
protected by these laws include anyone with a physical or mental diminishing that substantially 
limits one or more life activities. For each of the skill areas that need to be addressed with a 
student with autism, ripen an understanding of the individual’s current ability, and build from that 
level. This approach applies to social and communication issues as well as academics. One has to 
understand where a student is and indentifying what is hindering progress from that point, he/she 
has to develop teachable, scaffolding steps that will help the child to move forward. 
 

Education system failing children with autism 
 
A charity is calling on politicians to do more to help children with autism. The National Autistic 
Society Northern Ireland (NAS NI) said failings in the education system are letting down 
children. It wants MLAs to consider the needs of children with autism as they debate the reforms 
to the Special Educational Needs (SEN) system. Research carried out by the NAS NI found that 
over half of children with autism wait over a year for appropriate educational support and almost 
one in three parents feel that the education their child receives is not adequate to their needs 
(Strosnider, Lyon & Gartland, 1997). Over 80% of parents who took part in the charity's research 
said a lack of support had harmed their children's social and communication skills. A further 65% 
said a lack of support had affected their child's mental health. NAS NI also said that 49% of 
parents said they did not have enough information when choosing an educational placement for 
their child. Every area of Northern Ireland needs to have education provision that understands 
autism. It is completely unacceptable that so many parents have to battle to secure their child's 
fundamental right to an education (Adreon & Stella, 2001). 
 
The proposed reforms to the Special Educational Needs system will shape the future of a 
generation of children with SEN so the Northern Ireland Assembly must listen to parents when 
they say that the system must do better to meet their needs. The charity wants the assembly to 
develop a coherent strategy for a range of educational provision for children with autism in 
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Northern Ireland, in particular autism specific specialist provision. It also wants all teachers and 
classroom assistants who regularly work with children with autism to have the appropriate 
training and the scheduled time to undertake training. NAS NI wants MLAs to be ensure any 
revision of the SEN system retains clear and enforceable rights for children and their parents and 
guarantees that parents are equal partners in the system and genuinely involved in decisions about 
their child's education. 
 

The Importance of Education for Autistic Children 
 
Experts agree that early intervention is one of the most important part of magnificently educating 
children with autism. If autism is diagnosed early, educational interventions can improve 
outcomes in autistic children by helping them with social interaction, verbal and non-verbal 
communication, and behavior. The U.S. federal government has a special education program 
specifically designed to meet the educational needs of autistic children (Gagon & Robbins, 2001). 
The program, backed by a law called the Individuals with Disabilities Education Act (IDEA), has 
served more than 100,000 school-aged children who have autism (Safran, 2002). Autistic children 
have the right to free public education. Children with autism must have access to an 
individualized education program specific to their disability. Students with autism and other 
disabilities will be included in academic valuation programs (American Psychiatric Association. 
2003). Autistic children and other children with disabilities are to be placed in the least restrictive 
educational environment, which means they should be educated alongside their peers who do not 
have disabilities. The existing education system and the syllabus is not autistic children friendly 
at all. There are a group of autistic children who are very good in Mathematics and English. But 
they are not good in Bengali. Some of them are very good in Drawing. But in the syllabus of PEC 
drawing is not included rather most of the syllabuses are prepared on the basis of the creativity of 
the student. It would be highly appreciable if the board takes step to prepare different syllabus of 
PEC for them. Because though physically an autistic child is studying in class 5 but mentally they 
may be equivalent of a student of class two. Therefore, the syllabus of PEC, JSC, SSC, and HSC 
for the autistic children is to be made different and special.    
 

Education system in Bangladesh 
 
In Bangladesh, there are only 20 schools for disabled children; all of them are situated in the 
capital city of Dhaka. Though we have many organizations in Bangladesh working with various 
fields of debility, there is scarcely any quality institute developed exclusively for the autistic 
children. The problem further is provoked with the unavailability of centers to train trainers or 
teachers to work with autistic children. In addition, the available institutions in Bangladesh 
relating to autistic children are not effective and reachable for the people of all classes. 
 
In the year of 1974 the Individuals with Disabilities Education Act (IDEA) was passed and 
afterwards amended and expanded in 1997 and 2005.  This Act guarantees that children will have 
admittance to a free and apposite public education, regardless of any disabilities they may suffer.  
Autism is one of the disabilities specifically outlined by this law.  Other legal rights afforded to 
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children with autism are outlined in section 504 of the Rehabilitation Act 1973, by which special 
services must be provided to disabled children in the course of their education (when not covered 
by IDEA). To stimulate the rights and well-being of the disabled, including children with 
developmental disabilities the United Nations adopted an International Convention in 2008 which 
is known as the Convention on the Rights of Persons with Disabilities to reaffirm the fundamental 
principle of universal human rights for all. As a part of this process the United Nations General 
Assembly unanimously declared April 2 as World Autism Awareness Day to highlight the need 
to help and improve the lives of children and adults who suffer from the disorder, so they can lead 
full and evocative lives. 
 
In Bangladesh, National Education Policy 2010 has also given importance on more amount of 
training for the teachers for increasing the skill to handle the child with special need. The 
Bangladesh government reserves 1% quota for the disabled and autistic people in all first and 
second class jobs, including BCS, and 10% in class three and class four jobs for the disabled and 
orphans, and  their age-limit for entering the services has been extended up to 40 years. Yet, if the 
children do not get at least an agreeable environment for their primary education then keeping 
quota for their job will be of no value (The Daily Star, May 2014). 
 

Special needs education in Bangladesh 
 
In Bangladesh, there are great obstacles to be met in the educational system. In spite of the 
National Law to ensure an equal and obligatory education for all children, the problem is that, 
among the poorest part of the population, children are still kept out of school. These children live 
in the slums, in the tribal districts, or in the most remote rural areas. Mostly they have to work 
daily to support their family or else they are physically or mentally challenged. Education is still 
mostly the privilege of only the richest elite. Special needs education is lacking or does not meet 
the groups needing it. Persons with ASDs do not have a possibility for a proper diagnosis and 
treatment. Also chances to get into a rehabilitation process are poor. 
 

Discussion 
 

The finding of this research shows that autistic children are not very few in number. Proper and 
friendly environment can make an autistic child an asset for the country. That’s why undoubtedly 
it is the responsibility of the state to create such education system which can ensure the right to 
education for the autistic children. However, as the number of autistic children is large and 
undetected, keeping a focus group for this study was not possible. For future research the number 
of the autistic children should be determined as well as other variables those hamper the right to 
education of the autistic children should also be ascertained. Nonetheless, further study can also 
include other variables, such as parents awareness, monitory condition etc. 
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Conclusion 
 
True, that right to education is still a fundamental state policy of our country. True that even the 
children who are not autistic are still deprived of this right. Nevertheless right to education for the 
autistic children are to be guaranteed effectively for the sake of the future effective generation of   
Bangladesh. Needless to say that Education is still mostly the privilege of only the richest elite. 
Special needs education is lacking or does not meet the groups needing it. Persons with ASDs do 
not have a possibility for a proper diagnosis and treatment. Moreovers, chances to get into a 
rehabilitation process are poor. In Bangladesh, there are only 20 schools for disabled children; all 
of them are situated in the capital city of Dhaka. Though we have many organizations in 
Bangladesh working with various fields of debility, there is scarcely any quality institute 
developed exclusively for the autistic children. The problem is further intensified with the 
unavailability of centers to train trainers or teachers to work with autistic children. In addition, the 
available institutions in Bangladesh relating to autistic children are not effective and reachable for 
the people of all economic classes. However, to ensure the right of the education as well as to 
make the best utility of our assets this is high time to take necessary steps and go forward.  
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